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Abstract. This paper addresses the topic of the necessity to develop performance standards adjusted to the
current needs and requirements of high school students for the physical education and sport subject. The research
highlights the necessity to reform curricular documents, adapt learning contents and thus develop performance
standards consistent with students’ interests, concerns and abilities. Establishing the profile of the future high
school graduate in accordance with the requirements of today’s society and based on the eight key competencies
should represent the regulatory component of the national curriculum. Physical education and sport should
contribute and respond to the transformations that take place in society and prepare current generations of high
school students for social and professional integration. Students who graduate from high school need to possess
a high level of key competencies that equip them for lifelong learning. It is important for the educational reform
in the Romanian education system to be achieved through a clear analysis of the values and competencies that
the young generation of students must acquire in order to thrive in a global society. The conclusions point out the
necessity to reform curricular documents in Romanian education, and the implementation of performance
standards for the physical education and sport subject can support the alignment of the Romanian education
system with the European education system.
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Introduction
In our country, the term “curriculum” was mainly used after the Romanian Revolution of
1989, when the education system made the transition from an authoritarian system to a system
in line with the democratic society to which it aspired. Curriculum reform, which aims to
correlate the Romanian education system with European objectives and standards, has become
primordial for pre-university education.
The concept of curriculum designates the meticulous preparation of an educational action
or an entire educational programme, with the interrelationships between its objectives and the
ways of achieving and evaluating it (Cucoș, 2002). The curriculum indicates the fundamental
path for planning and designing the education system.
In a broad sense, the curriculum refers to all the educational processes and learning
experiences through which students pass during their school years. In a narrow sense, the
curriculum includes all regulatory school documents where essential data on the educational
processes and learning experiences that the school offers to students are recorded. This is
usually called a formal or official curriculum. (Crișan et al., 1998)
The literature provides classifications of the curriculum according to several criteria, but
this paper will address only two of them, which are thought to be relevant for the current topic:
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According to the form of education:
- formal curriculum;
- non-formal curriculum;
- informal curriculum.
 According to the typology of the national curriculum applied in the Romanian
education system:
- core curriculum;
- curriculum at the school’s decision.
The main documents of the school curriculum are: the curriculum, the syllabus, the textbook
and auxiliary guidebooks. All these documents undergo regular changes and adaptations,
depending on the requirements of education systems and the needs of society for a global and
integrative development (Varol & Imamoglu, 2014).
Educational reform is based on the idea that school is a social institution where students
acquire competencies necessary for integration and adaptation to the transformations that occur
in society, the school environment becoming a place of training and personal, professional and
social development in close relationship with family and local community.
In the current paradigm, that of student-centred learning, the reform of curricular documents
starts from knowing what to do, knowing how to do, knowing when to do and wanting to do.
Transdisciplinarity and interdisciplinarity underlie the training of future graduates who will be
able to transfer and apply in everyday life the knowledge and skills acquired during physical
education and sport lessons. (Ennis, 2015).
Topic Addressed
The first project intended to reform the national curriculum in Romania reflected the
educational option for the student-centred approach and the application of an active and
interactive teaching method connected to the current pedagogical paradigm, which highlights
the student’s active role in the process of knowledge while promoting the interactive social
dimension of learning.
In the curriculum development during the 1990s, key transdisciplinary skills anticipated key
areas of competence and were the benchmark for organising school curricula for grades 1-8.
Similarly, operational categories for the formulation of competencies were the benchmark for
the organisation of high school curricula (1999-2001 version).
The concerns regarding the curricular reform in our country materialised in 1998, when the
training profile of the compulsory education graduate was developed as part of the reference
framework for the national curriculum.
The current Romanian education system is focused on building competencies, which
represents the ability to perform a certain activity in a given context by reference to welldefined standards and objective outcomes. The acquisition and training of competencies is
reflected in the knowledge, skills and attitudes that underlie the graduate’s formation profile.
In our opinion, it would be appropriate for this defined profile of the graduate to be adjusted
to current social requirements, to be guided by principles and values in accordance with social
needs. The outcomes of high school education should aim to train graduates able to decide on
their own careers, trace the paths of their personal development and actively integrate into

129

Discobolul – Physical Education, Sport and Kinetotherapy Journal, Volume 60, Issue 2, 128-137

social life. The adaptation of curricular documents should be seen in interdisciplinary and
transdisciplinary terms that contribute to the complex formation of student’s personality, and
this approach should underpin the formation of the future graduate.
The concept of educational standard is not well defined in the literature and has been a
subject of controversy in the last three decades. The term “standard” first appeared in the
educational context in 1862, with the promulgation of the British Education Law. This term is
defined as follows: a norm or set of norms that regulate the quality, characteristics, form, etc.
of a product; a document where these rules are recorded (“Standard”, 1998).
The educational process quality is analysed through curricular performance standards that
represent evaluation criteria. Standards are concise statements of what students should
demonstrate they can achieve at the end of an education level in the field of content covered
by a particular subject. They define the competencies that students should develop at a certain
stage of school education.
The purpose of educational standards is to contribute to the development and quality control
of the education system.
In an attempt to delimit the concept, the following types of standards have been identified:
 Educational standards;
 Content standards;
 Learning opportunity standards;
 Performance standards.
Educational standards encompass content standards, learning opportunity standards and
performance standards.
Content standards represent the description of students’ acquisitions corresponding to the
school subjects in the curriculum areas, which teachers have to take into account in their
teaching-evaluation activity. They apply to all students without any discrimination, including
students with special educational needs. However, performance standards are differently
applied to students with special needs, but in most countries, this category of students do not
have to meet national performance standards.
Learning opportunity standards or educational context standards refer to the quality of
programmes as well as the human and material resources needed in the teaching, learning and
evaluation process.
Performance standards, including performance descriptors and grading criteria, are the basis
for a successful educational reform. Standards specify the expected outcomes but also lead to
the way of evaluating them and implicitly to determining the methods of intervention to
increase the educational process quality. Content standards and learning opportunity standards
can be redefined according to the achievement or failure to achieve performance standards.
The relationship between curricular components is shown in Figure 1.
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Figure 1. The relationship between curricular components
Educational actions are guided by performance standards in order to support and stimulate
learning, to develop and train students. Performance standards are materialised in performance
indicators, which represent observable actions and behaviours. Indicators can be used to
measure progress in achieving performance standards.
There is interdependence between the three types of standards because the development and
implementation of content standards would not be relevant in the absence of a clear definition
of the student’s level of performance. Also, learning opportunity standards would not be
effective in the absence of content and performance standards.
The role of standards is to measure and guide when the standard is not reached, by
developing ways to achieve or even exceed standards in the future.
Without properly developed standards, neither the quality of the education system nor
curricular reforms can be effectively assessed. The constant use of standards at all education
levels indicates the performance reached by students, allowing the intervention and application
of effective methods in case of failure to meet the required standard (Erwin & Castelli, 2008).
The performance standard represents the level to be reached, which is why it is advisable to
meet a number of requirements when establishing them.
- A first requirement is to formulate them in accordance with the general and specific
competencies of the school curricula for each subject and year of study.
- A second requirement is to ensure the link between content and evaluation. In order to
verify the achievement of standards, evaluation tests are established, which can also be applied
in the physical education and sport lesson accompanied by scales with standardised values at
national level (Vaccari et al., 2021).
- Standards should be described simply and concisely so that they lead to student motivation.
The contents leading to the fulfilment of standards and learning activities should be enjoyed by
the students to whom they are addressed, thus increasing the attractiveness of the lessons as
well as the conscious and active participation of students (Fu et al., 2013).
- Standards should help verify and highlight student progress from one educational level to
another.
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- Another requirement is to take into account all the particularities of students, including
their residential areas (Chillon et al., 2011; Zhang et al., 2021; Carrel et al., 2012).
School physical education and sport can and must contribute to the formation of graduates
able to: solve problems by correlating their knowledge in different fields; exploit their own
experiences; develop their capacity for active integration into different sociocultural groups
(family, friends, professional groups); build and develop key functional competencies for their
social success (communication, analysis, optimal decision-making); cultivate their
expressiveness and sensitivity in order to grow personally and professionally.
Physical education has as general objectives: maintaining an optimal health status,
providing harmonious physical development, educating motor qualities, building motor skills
and abilities including the ability to exercise independently, educating personality traits. The
development of a new up-to-date curriculum for physical education and sport should focus on
forming the future graduates’ habit to practice physical exercise throughout their lives while
understanding the importance of maintaining an active and healthy lifestyle (Penney & Jess,
2004; Xu et al., 2021).
The physical education and sport subject goes, together with the entire Romanian education
system, through this curricular reform, with modifications, adaptations and revisions of the
main curricular documents. We give a brief overview of the documents presenting standards
for physical education and sport over the last 30 years.
The first references to standards were made in 2003, when the purposes, curriculum and
structure of compulsory education were reviewed. In this context, the National Evaluation and
Examination Service published the “Evaluation Standards for Grade 4, Grade 8 and Grade 12”
for all subjects in the curriculum, including physical education and sport.
In 2003, with the approval of the Revised School Physical Education Curriculum for Grades
1-2 by Order of the Minister of Education no. 4686/05.08.2003, reference objectives, examples
of learning activities, contents and curricular performance standards for primary education
(referred to at the end of the 2nd grade) appear in the structure of the school curriculum,
together with the framework objectives. The curriculum does not specify a minimum or
maximum level but only that curricular performance standards are mandatory.
We present below the framework objectives and standards as mentioned in the Revised
School Physical Education Curriculum for Grades 1-2.
Framework objectives
1. Maintaining students’ optimal health and increasing their ability to adapt to
environmental factors → Standard: Exemplification of two activities performed in
order to maintain their own health status;
2. Harmonising one’s own physical development and preventing possible deviations from
the correct posture → Standards: Execution of a physical development complex
consisting of four exercises adapted to individual capabilities; Presentation of an
exercise for preventing deviations from the correct posture, for the back, lower limbs
and abdomen;
3. Extending one’s own background of basic (practical-utilitarian and sports) motor skills
and developing the related motor qualities → Standard: Application of two basic motor
skills (running-jumping or throwing-catching) during a relay race;
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4. Independent practice of physical exercise, games and different sports → Standard:
Application of two practical-utilitarian skills (between crawling, climbing, transport,
traction) during a relay race;
5. Manifestation of team and competitive spirit according to a system of accepted rules →
Standards: Demonstration of the development level of motor qualities in relation to the
values determined by predictive evaluation at the beginning of the education level;
Application of basic sports skills acquired in a particular sport while observing specific
regulations and adequacy to the system of relationships with partners and opponents.
In 2005, the Physical Education School Curriculum for Grade 4 is published as Appendix 2
to the Order of the Minister of Education and Research no. 3919/20.04.2005, at the end of
which the same curricular performance standards as aforementioned are presented.
For lower secondary education, no performance standard is provided in the school curricula
for physical education and sport.
For upper secondary education, in the “Evaluation Standards for Grade 4, Grade 8 and Grade
12” issued in 2003, five evaluation standards are established with two minimum and maximum
thresholds that are mentioned below:
Standard 1
To act efficiently in motor activities using basic motor qualities and skills but also those
specific to the studied sport at an optimal level of exercise volume, intensity and complexity
Minimum: To perform simple motor acts and actions with low indices of exercise volume,
intensity and complexity, and low indices of manifestation of motor qualities
Maximum: To perform motor acts and actions combined with high indices of exercise
volume, intensity and complexity, and high indices of manifestation of motor qualities
Standard 2
To integrate specific motor skills in the competitive or non-competitive practice of studied
sports
Minimum: To perform separately, in game conditions, the main elements and technical/
tactical procedures specific to studied sports
Maximum: To apply, in game conditions, all the elements and technical procedures specific
to studied sports, based on the analysis of changing situations and reactions of the opponents
or partners in compliance with the specific regulation
Standard 3
To apply the basic information about hygiene, health, prevention of physical disability and
the beneficial effects of natural strengthening factors on the human body in both school activity
and daily life
Minimum: To identify the basic notions of hygiene, health, prevention of poor physical
attitudes and the beneficial effects of natural strengthening factors on the human body
Maximum: To assess one’s physical development over time and apply, in various climatic
conditions, the basic information acquired about hygiene, health and prevention of health issues
in order to eliminate any possible disharmony specific to puberty
Standard 4
To practise independently physical exercises and the sports played in high school, including
during leisure time
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Minimum: To practise independently activities recommended by the teacher and exercises
for general physical development
Maximum: To apply the knowledge and skills acquired during physical education and sport
classes to leisure activities and participate in competitions and races in self-organisation
conditions
Standard 5
To participate in sports activities during or outside the school schedule, showing team spirit
and fair play
Minimum: To fulfil simple responsibilities and functions within the activities carried out,
identifying basic provisions of the technical and refereeing regulations of studied sports
Maximum: To participate actively and responsibly in sports games and competitions within
the groups and teams set up at the classroom level while acting according to the rules and norms
established by the technical and refereeing regulations of studied sports
Currently, the physical education and sport curriculum for high school provides 1 hour per
week in the common core for all grades except the 10th grade - Sciences profile, which benefits
from 2 hours per week. The school physical education and sport curriculum in force for high
school dates from 2009, and the evaluation of high school students is done in accordance with
the National School Evaluation System for Physical Education and Sport published in 1999.
The school curriculum in force does not specify performance or evaluation standards.
Thus, it can be seen that the Romanian education system for the physical education and
sport subject lacks both coherence in formulating performance standards and continuity in
establishing them from one education level to another, while also noting their absence from the
school curricula in force.
The need to develop and establish performance standards for each year of study in our
education system must become a priority of decision-makers, given that standards are
evaluation benchmarks for students, teachers, parents and evaluators of the education system.
The better defined and prepared a curriculum, the more performance standards are reached,
and the differences that may appear during the teaching process are removed, taking into
account that, in the rural areas of many countries, there are no specialised teachers for all school
subjects, including physical education and sport (Chen et al., 2017).
At European level, the physical education and sport subject is part of the national curriculum
in all Member States of the European Union. In 2011, the European Commission’s
Communication on Sport expressed concern about the quality of physical education and sport
programmes in some Member States and recommended reforming them. In this regard, France
and Portugal proposed to increase the number of physical education and sport lessons, while
Greece and Hungary diversified the educational offer in schools. In Romania, the last reform
of the school curricula for physical education and sport took place in 2017, when the school
curriculum for physical education and sport at the lower secondary level was approved, and
the high school curriculum is expected to change starting with the 2021-2022 school year.
Ensuring the same level of basic education for all students and bringing the Romanian
school’s level of performance closer to the performance of education systems in developed
countries become the goals pursued by performance standards, including for physical education
and sport.
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Awareness of the importance of physical education activities is reflected in the policies of
many countries that provide a sufficient number of classes for these activities but particularly
in compulsory physical activities provided in the curriculum (Bassett et al., 2013).
Physical education and sport can contribute to the education and training of students but
especially adolescents towards a healthy lifestyle, keeping them away from harmful
temptations in society. Student participation in formal activities during lessons but also in nonformal extracurricular activities successfully contributes to adopting active and healthy living
rules (Harrison & Narayan, 2003; Cattuzzo et al., 2016).
The Eurydice Network has produced a report entitled “Physical Education and Sport at
School in Europe” (European Commission, 2013), whose main objective is to describe the
status of physical education and sport activities at school in 30 European countries. The report
can be seen as a beginning of the European Commission’s attempts to observe and highlight
the weaknesses and strengths of school physical education and sport in European countries.
Student progress in physical education and sport is evaluated just as in other subjects, and
this fact exists in many countries. It has been found that students’ abilities in physical education
and sport are evaluated in a non-formal way only in a small number of European countries. In
Malta and Norway, for example, non-formal evaluation is applied to primary school students,
while in Ireland, this type of evaluation can be found in both primary and secondary education.
As for some clear recommendations on the evaluation methods to be used, most European
countries do recommend such a set of rules, with the exception of Belgium and Iceland, where
educational institutions are free to establish the most appropriate methods to be applied.
At the end of each school year, many countries use a procedure that consists in creating and
providing reports that include the results of student evaluation in all school subjects, therefore
in physical education and sport too. Some of these countries have developed a system at central
level, which involves the existence of evaluation steps. The purpose of this system is to assist
teachers in the evaluation process, representing a harmonised tool for evaluating student
performance at national level. This system, which is implemented at national level, also offers
the possibility to make an indicative comparison of the obtained results.
Conclusion
In our opinion, this system that involves evaluation steps is actually based on the existence
of performance standards. We consider it appropriate to reform curricular documents so that
they include performance standards for each year of study and thus the progress made by
students during their school years could be highlighted.
Based on the above information, we have come to the conclusion that the curricular reform
is a real necessity in the current Romanian education system. Thus, it appears that school
curricula are mandatory to be developed in accordance with the future graduate’s current needs,
hence the necessity to develop performance standards. Performance standards are actually
evaluation steps used as a benchmark at national level, which allow easy summarisation and
then the interpretation and comparison of students’ results at the end of each grade and
education level. These performance standards become a common reference system for students
across the country.
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Another conclusion is that the reform of curricular documents must ensure a unified concept
of school curricula and implicitly performance standards. It is thus necessary to develop
specific performance standards addressing each education level within the curricula for school
physical education and sport.
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